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Research Questions
A Mixed Methods Approach

The purpose of this 1. What are music teachers’ attitudes and beliefs about
mixed methods study feedback on creative music tasks?

was to explore pre-
and in-service
teachers’ use and

2. What are music teachers’ perceptions of the value and utility
of feedback on creative music tasks?

perceived value of 3. What kinds of feedback do teachers provide on creative
feedback on students’ student composition tasks?
creativity.

4. How do teachers describe their thinking in giving feedback on
creative tasks?

5. In what ways do guestionnaire and interview data align?



Method

Phase |

Explanatory Sequential Mixed Methods |

Design

Phase |

Questionnaire
(QUAN)

\_

- Contents
- Demographics
- General creativity questions
. Attitude items
- Hattie & Timperely items
- Distributed to NATME
membership and members of
NASM
- 246 in-service and 164 pre-
service participants

_|_

« Gave feedback to two

‘student” compositions

- Told to imagine they are

teaching students to compose
creatively

- “What feedback would you

give this novice composer
about their piece?”

- 33 in-service and 16 pre-service

participants

_|_

Interview
(QUAL)

- Aiming to interview 10 in-

service and 10 pre-service

- Interviews on-going
- Preliminary data for 11 teachers
- Questions designed to explore

teacher perspectives and
explain quantitative results



Beliefs

Phase 1: Survey of Music Teachers

The majority of participants rated themselves at least somewhat creative, believed that
developing creativity in students is important, felt responsible for developing creativity in
students, and that it is possible to develop creativity in students

Half believed that some students are born more creative than others, while 30% disagreed (the
‘emaining were unsure)

Teachers reported modeling creativity far less than they believed they should be modeling
creativity



Attitudes

Phase 1: Survey of Music Teachers

The majority of pre-service (PS) and in-service (IS) teachers agreed that:
- “itis important to give feedback to student’s creative tasks” (PS = 91%, 1S = 95%),
. “creativity is enhanced by feedback” (PS = 81%, IN = 92%)*; unsure (PS =16%, IS = 4%)*,

- “feedback on students’ creative tasks helps students become more creative” (PS = 81%,
IN = 88%)*: unsure (PS =16%, IS = 7%)*,

. “students value feedback on their creative work” (PS = 72%, IS = 80%), anad

. “teachers must rely on their own creativity to provide feedback to students” (PS = 59%,
1S =57%).
*0 < 01



Attitudes

Phase 1: Survey of Music Teachers

The majority disagreed that:

- “feedback does not help students become more creative” (PS = 74%, 1S = 84%)*; unsure

*

(PS =19%, IN = 8%)*,

- “creativity is diminished by feedback” (PS = 63%, IN = 77%); unsure (PS =1/%, IN =10%)*, and

- “feedback on stuc

unsure (PS = 25%,

e

Nts’ creative tasks makes students less creative” (PS =59%, IN = 76%)*:;

N\

=12%)*.

*0 < .01



Feedback

Phase 1: Survey of Music Teachers

Agree Unsure
Framework P
PS IN PS IN

Feed-Up 90% 89% 6% 8% 450
Self-Regulation 81% 95% 15% A% <.001
Self 81% 84% 12% 9% 116
Feed-Back 79% 83% 8% 8% 668
Process 14% 18% 16% 15% 0062
Feed-Forward 70% 77% 14% 12% 362
Task 8% 6% 22% 21% 199




Pre-Interview Feedback Task

Example Items

Imagine that the composers
[of the two compositions] are
students in your class and you

are trying to teach your
students to compose
creatively.

What feedback would you
give this novice composer
about their piece?




Feedback

Pre-Interview Feedback Task

Phase 2

Pre-Interview
Feedback Task

PS

IN

All

Task
Feed-Back
Feed-Up
Process

Self
Self-Regulation
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84%

%

28%
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84%

14%

26%

15%
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0%

0%

84%

13%
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Emerging Themes

Phase 2: Teacher Interviews

Four emerging themes:
. Providing feedback about composing within parameters
- Considering student feelings when providing feedback
. Providing compositional alternatives as feedback

- Considering performance in composition



Emerging Themes

Phase 2: Teacher Interviews

Composing within parameters

- “And then | always try to relate it back t
O we consider an acceptable
‘here?” (In-service teacher)

W
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Emerging Themes

Phase 2: Teacher Interviews

Considering student feelings

- “To me, the biggest challenge is actually not hurting their feelings. | have a lot of students

that take things so

oersonally, and | always try to keep my voice light and like, you could try

this! And sometimes | mean, it's not always, but sometimes it's just like, [with emotion] you
didn't like it! Okay, so | always try to go about it. Again, | always start you know, that

compliment sandwich almost. Like you have a great start. This part is really good.” (In-

service teacher)

« “So | think that the -

‘eedback really is important to not discourage or shut down their

creative process.” (

n-service teacher)



Emerging Themes

Phase 2: Teacher Interviews

Providing alternatives

- “| think that when you're working with students, there's a lot of elements that they haven't

learned about, and they don't consider necessarily. So | think when you point something
out, that they maybe didn't know before, that that can expand kind of their window of

creativity.” (In-service teacher)

- “Um, instead of just saying, like, what you don't like about it—I feel like | said this with the

ast one, too. Instead of just saying what you don't like about something, give ways to
improve it. Because | know there are times where students may not know how to improve

something or how to emphasize something better.” (Pre-service teacher)




Emerging Themes

Phase 2: Teacher Interviews

Considering performance in composition

. “Definitely stuff I've found use
ike physically works and what physi

. “Yeah, | wo

think notati
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Discussion

Findings and Implications

Teachers believe that feedback is important, but pre-service teachers are less certain about the
role of feedback on creative tasks

Teachers seem to value self-regulation, feed-up, and process (survey results), but overwhelmingly
orovided feed-back and task feedback (pre-interview task)

Grading pressures might impact the feedback teachers give, regardless of their pedagogical
values

Future research might investigate how to best support teachers in giving meaningful feedback
that supports self-regulation, feed-up, and process
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